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Abstract

This study is the quasi experimental research that aimed to know the effect of the implementation of Padlet to the students’
achievement in writing. The implementation Padlet as independent variables and the students’ achievement in writing as a
dependent variable. The population in this research is all students class XI MIA MAN 1 Makassar that consist of eight classes.
Class XI MIA 5 as a control group that consist of 30 students and class XI MIA 1 as an experiment group that consist of 30
students. The data of the research was obtained by the study results test on the subject of the velocity reaction for pre-test and post-
test. The data was analyzed by writing test. Based on analysis of inferential statistics for writing achievement, the P = 0.001, and it
less than || = 0,05 was obtained, it is means that the implementation Padlet is significantly influence to the students’ achievement
in writing of the students’ class XI MIA 1 MAN I Makassar on the material subject of writing.
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1. Introduction

Writing is one of a productive skill in language skills. Writing is the expression of language that is used to convey and
explain the idea in the form of letter, symbol, and word to the reader. The mastery to write effectively become an
important role in our global community. This is as a reason the role of instruction in writing need to be increased in
both second and foreign language education. Relationship within languages become more essential, as advances in
transformation and technology which allow people from nations and cultures throughout the world can interact with
each other (Sakkir, 2020). Richard (2001: 21) states that writing involves composing skills and knowledge about
texts, contexts, and readers. The writers not only need realistic strategies for drafting and revising but also a clear
understanding of genre to be able to structure their writing according to the context. It means that, they not only focus
in grammatical and mechanic, but also, they give attention into meaningful particular context.

Unfortunately, most of the high school students still find some difficulties to express their ideas in English in written
form Nurgiyantoro (2001: 269) argued that writing is a more difficult ability to master than three other abilities,
namely listening, speaking, and reading. It can be influenced by internal and external factors. One of the external
factors are the implementation of technologies in writing classroom.

There are many considerations about the effect of implementation technology, specially the online media. The
improvement of students” motivation and how useful this online media if we can get the benefit of it, especially in
terms of writing (Sakkir, 2021). One of them is Padlet Application, but there is no one that specifically conducts the
research about the use of “Padlet” in teaching writing for English course, which is special produced for class with
teacher and students. Lestari (2017) in her study “Implementing Padlet Application to Improve Writing Ability in
English Writing Skill for Non-English Department Students” she said that those application can be implemented as
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online writing practices anytime that push students skill improve, the situation of wall in Padlet can stimulate students
to explore their idea because they could upload video, recording, or picture suitable with topic.

Based on the consideration above, the researchers interest to engage the students of MAN 1 Makassar to write English
on “Padlet” site in hope that they can gain motivation to express their ideas in English written form comfortably that
then may foster their writing achievement. So, the researchers formulated research question as follow: “Does the
implementation of Padlet foster the students’ writing achievement?”’

2. Literature Review
2.1. Concept of Writing

According to Oxford dictionary (1993), writing is the action, process or practice of writing: the occupation of a person
who writes the use of written character for purposes of record, communication, and etc. Winter (1999), writing is
more than picking up a pen and putting words on paper. Writing requires thought and planning if it is to mean
anything to the receiver who reads it. Beginning writers run into difficulties because they often consider only
themselves when they write. Based on explanation above the writer concludes that the writing is process of building
the larger unit of ideas, thinking and feeling to express something.

There are five significant components of writing according to Jacobs et. Al (1981) they are: content, organization,
vocabulary, language in use, and mechanic. The writing is a way of looking at writing instruction in which the
emphasis is shifted from students’ finished products to what students think and do as they write. Furthermore, Spivey
(2006) state that writing activity generally requires several processes hamely prewriting, drafting, revising, editing and
publishing.

According to Alice Oshima and Ann liogue (1997: 21) a narration is a kind of writing in which you report events, and
it shall be focus on prewriting, organization (time order words and phrase), grammar and mechanic (simple present,
past tense, adverbs of frequency, and comma rule), sentence structure (compound sentences with and, but, so, and or;
rules for using coordinating conjunctions), and the last about writing process. From the explanation above, it can be
concluded that generally the generic structure of narrative consists of three stages; they are orientation, complication,
and resolution. They must be integrated as a whole in order to make a complete story. In this model, teacher reads the
text for students, and students are asked to identify the part of the narrative in order to develop awareness of generic
structure. Next, teacher develops students’ sociocultural perspective on the text by giving them the pattern of stages
repeatedly. However, there is no perfect way of teaching narrative writing. Every way of teaching has strengths and
weaknesses. Teachers may choose their own best ways to teach narrative writing without being worried about the
weaknesses of the models. Nevertheless, to cover the weaknesses of the used method, the use of various teaching aids
or media is needed to carry out activities which are involved in the method. In this regard, this study will apply genre-
based teaching method to teach writing narrative text using the selected teaching aids.

2.2. Concept of Padlet

Padlet is a free online tool that is best described as an online notice board. Padlet can be used by students and teachers
to post notes on a common page. The notes posted by teachers and students can contain links, videos, images and
document files. When you registered with Padlet, you can create as many “walls” or online notice boards as you like.
These walls can set to private or public, with each wall having separate privacy settings.

According to Smith and Mader (2016), the metacognitive processes behind students’ thinking become apparent to
teachers through the use tools such as Padlet. According to Fuchs (2014), Padlet can be used for a variety of
classroom purposes. Teacher questions can be posted to the wall, as opposed to asked verbally to the class. Students
then have the opportunity to not only submit their answer, but also to read and evaluate their classmate responses.
Teachers can request that students copy and post related links and images for a given lesson. Padlet can also be used
in place of the standard do-now or ticket out the door.
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While Fuchs (2014) discusses the benefit of Padlet serving as a FA app for teachers, possible challenges are
presented. Teachers must rely on internet access to implement the app in their classroom, and the appropriateness of
student responses may become an issue when they know their peers can read everything they post (Fuchs, 2014).
Fuchs (2014) argues that it is essential teachers pursue new strategies that will reach all of their students, in turn,
increasing their level of engagement in the classroom.

3. Methodology

The research design of this study takes the form of the quantitative research approach. This research applied total
sampling to determine the population samples. In this research, the researchers applied quasi-experimental method
which involved two groups. They were experimental group and control group. The experimental group received
treatment by using Padlet, while the control group gave a treatment without using Padlet (conventional way). The
researchers provided the same material for both the experimental group and control group. Both of the groups gave
pre-test and post-test. Pre-test administered before the experimentation to assess the students’ prior knowledge on
writing skill and the post-test administered to measure the experimentation effects. The research design formulated as
follows:

EG=01 X1 02
CG=01 X2 02
Fig. 1. Research Design

(Gay et al, 2006: 255)

Symbol:

EG : Experimental Group

CG : Control Group

o1 . Pre-test

02 - Post-test

X1 : Treatment for experimental group by the implementation of Padlet.

X2 : Treatment for control group without the implementation of Padlet (conventional)

This research consisted of two variables namely the implementation of Padlet as an independent variable and
students’ writing achievement as dependent variable. The population of the research was the first semester of the
second grade of students in MAN 1 Makassar academic year 2018/2019. There were 8 classes with number of
population were 240 students. The sampling technique of this research was cluster random sampling. For this
research, the researchers were randomly select two classes, one class includes all students in the class as the
experimental group, and another class includes all students in the class the control group. The researchers used the
following instruments to achieve the purpose of the study is writing test. Writing test designed and developed by the
researchers. The test consisted of four ideas of narrative texts.

The procedure of collecting the data was presented in the chronological order as follow: (1) Pre-test, before presenting
the materials, the researchers gave pre-test to both experimental group and control group, the writing test to know the
students’ writing ability before treatment, and questionnaire to know the students’ prior motivation, and (2) Post-test,
after conducting the treatment, the post-test would give to both experimental and control groups, they were motivation
questionnaires and writing test. Post-test gave to know the students’ writing achievement after the treatment to see the
effectiveness of using “Padlet” in motivating students to write English. The test item and procedures in the post-test
were exactly the same as those in the pre-test.

In scoring students’ answer the researchers used analytic scale, that benefit more to EFL program that holistic scale.
Scale was rated on five aspects of writing: content, organization, vocabulary, language use, and mechanics. Each
writing component have four rating levels of very poor, poor to fair, average to good, and very good to excellent.
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Each component and level had clear descriptors of the writing proficiency for that particular level as well as a
numerical scale (Jacobs et al., 1981).

The data got from conversion was classified into five levels as shown in the following table:

Table 1. The scoring Classification of the students writing achievement

No Score Classification
1 85-100 Very Good
2 76-84 Good
3 66-75 Average
4 56-65 Poor
5 <56 Very Poor

(Depdiknas, 2008)

In calculating the mean score, standard deviation, and t-test value (at significant level 0.05) by using independent t-
test to see the difference between the two pre-tests and post-tests in experimental and control group, the researchers
would use SPSS program version 25.

4. Findings and Discussions

The findings of the research consist of the pre-test and post-test score of experimental group and control group of
students’ writing achievement. The students’ score described the overall students’ English writing achievement about
the percentage, the frequency, the mean score, the standard deviation and the test of significant.

4.1. Scoring classification of the students’ writing achievement

The frequency of the percentage of the students’ writing achievement in pre-test for both experimental and control
group can be seen in table below, as follow:

Table 2. The Frequency and the percentage of the students’ writing achievement score in pre-test

PRE-TEST
Range Classification Experimental Group Control Group
of Score Frequency Percentage Frequency Percentage
85-100 Very Good 1 3% 8 27%
76-84 Good 7 23% 8 27%
66-75 Average 12 40% 7 23%
56-65 Poor 7 23% 0 0%
<56 Very Poor 3 10% 7 23%
Total 30 100% 30 100%

Table 2 shows that the score of experimental group was categorized as average category. In experimental group, there
is only1 student that was categorized as very high achievement students. There are 7 students that were categorized as
good classification. There are 12 students that were categorized as average classification. There are 7 students that
were categorized as poor classification. There are 3 students that were categorized as very poor classification.

While in the control group, there are 8 students that were categorized as very high achievement students, it means that
27% of the students got very good writing achievement. There are 8 students that were categorized as good

135



Sehuddin, et.al | EduLine: Journal of Education and Learning Innovation, 2021, 1(2): 132-140

classification. There are 7 students that were categorized as average classification. There is no one of the students that
was categorized as poor classification. There are 7 students that were categorized as very poor classification.

The frequency of the percentage of the students’ writing achievement in post-test for both experimental and control
group can be seen in table below, as follow:

Table 3. The Frequency and the percentage of the students’ writing achievement score in post-test

POST-TEST
Experimental Group Control Group
Range of Score  Classification
Frequency Percentage Frequency Percentage

85-100 Very Good 20 67% 7 23%
76-84 Good 9 30% 19 63%
66-75 Average 1 3% 3 10%

56-65 Poor 0 0% 1 3%

<56 Very Poor 0 0% 0 0%
Total 30 100% 30 100%

Table 3 shows that the score of experimental group was categorized as very good category. In experimental group,
there 20 students that were categorized as very high achievement students, it means that 67% of the students got very
good writing achievement. There are 9 students that were categorized as good classification; it means that 30% of the
students got good writing achievement. There is only one student that was categorized as average classification; it
means that there is only 3% of the student got average writing achievement. None of the students that was categorized
as poor and very poor classification.

While the score of control group was categorized as good category. In the control group, there are 7 students that were
categorized as very high achievement students; it means that 23% of the students got very good writing achievement.
There are 19 students that were categorized as good classification; it means that 63% of the students got good writing
achievement. There is no one of the students that was categorized as very poor classification; it means that there is 0%
of students got very poor writing achievement.

4.2. The student’ means score and standard deviation of students’ writing achievement

The mean score and standard deviation in pre-test of both experimental and control group for writing achievement can
be seen in the table below, as follow:

Table 4. Mean score and standard deviation of students” writing achievement in pre-test

Group Statistics

Std.
Class N Mean BEvEraT Std. Error Mean

Pre-test Writing Test Experimental 30 30 69.1667 9.76300

Control 30 30 69.5667 21.07733

Table 4 shows that the mean score on the pre-test obtained in the students’ writing achievement for experimental
group was 69.16 (Average) with standard deviation 9.763 while the control group was 69.56 (Average) with standard
deviation 21.077.

The mean score and standard deviation in post-test of both experimental and control group for writing achievement
can be seen in the table below, as follow:
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Table 5. Mean score and standard deviation of students” writing achievement in post-test

Group Statistics
Std. Std. Error
Cless b T Deviation Mean
Post-test Writing Test Experimental 30 86.9000 4.55881 0.83232
Control 30 81.4333 6.72455 1.22773

Table 5 shows that the mean score on the post-test obtained in the students’ writing achievement for experimental
group was 86.90 (Average) with standard deviation 4.558 while the control group was 81.43 (Average) with standard

deviation 6.724.

4.3. General guidelines for the preparation of your text

After seeing the students’ writing achievement in general, the researcher then wanted to see the students score in five
aspects of writing achievement, they are: content, organization, vocabulary, language use, and mechanics. It can be
seen in the table below, as follow:

Table 6. Mean and standard deviation score on five aspects of students writing achievement

Experimental Group

Control Group

Aspects Pre-test Post-test Pre-test Post-test
Mean SD Mean SD Mean sD Mean sD
Content 20.6667 3.50697 26.3333 1.76817 22.1667 5.60839 24.1333 2.88556
Organization 14.6000 2.31338 17.8000 0.61026 13.9333 4.16830 16.9667 1.37674
Vocabulary ~ 15.1333 2.41737 17.7333 120153 14.4333 4.47740 16.8667 1.56983
baszguage 157000 3.45563 21.2000 2.02399 15.6667 6.62978 20.0333 2.67148
Mechanics ~ 3.0667  0.44978 3.8333  0.37905 3.3667 106620 3.4333  0.56832
Total 69.1667 12.1431 869000 59830 695667 21.9501 81.4333  9.0719

Mean score and standard deviation for both groups, based on the scoring aspects of motivation. In the content, the
mean score for experimental group in pre-test was 20.66 with standard deviation 3.506 and in the post-test were 26.33
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with standard deviation 1.768. It means that there was improvement from pre-test to post-test. While the mean score
for control group in the pre-test was 22.16 with standard deviation 5.608 and in the post-test were 24.13 with standard
deviation 2.885.

In the organization, the mean score for experimental group in pre-test was 14.60 with standard deviation 2.313 and in
the post-test were 17.80 with standard deviation 0.610. It means that the score is decrease from pre-test to post test.
While the mean score for control group in the pre-test was 13.93 with standard deviation 4.168 and in the post-test
were 16.96 with standard deviation 1.376.

In the vocabulary, the mean score for experimental group in pre-test was 15.13 with standard deviation 2.417 and in
the post-test were 17.73 with standard deviation 1.201. While the mean score for control group in the pre-test was
14.43 with standard deviation 4.477 and in the post-test were 16.86 with standard deviation 1.569. It means that there
was improvement between pre-test and post-test.

In the language use, the mean score for experimental group in pre-test was 15.70 with standard deviation 3.455 and in
the post-test were 21.20 with standard deviation 2.023. It means that there is improvement from pre-test to post test.
While the mean score for control group in the pre-test was 15.66 with standard deviation 6.629 and in the post-test
were 20.03 with standard deviation 2.671. It means that there was improvement between pre-test and post-test.

In the mechanics, the mean score for experimental group in pre-test was 3.06 with standard deviation 0.449 and in the
post-test were 3.83 with standard deviation 0.379. While the mean score for control group in the pre-test was 3.36
with standard deviation 1.066 and in the post-test were 3.43 with standard deviation 0.568. It means that there was
improvement between pre-test and post-test.

After analyzing the students’ writing achievement generally, the researcher then concerned to each component of
writing achievement, they are: content, organization, vocabulary, language use, and mechanics (Jacobs, 1981). In
writing achievement, there is only one of components in writing achievement that was not increased significantly, that
was language use. It means that after the implementation of Padlet, the components of writing achievement were
increased, except in language use. It indicates that the students have low ability to construct their writing. Such as
tenses, word order/ function and article. It is related to the Jacob’s theory that he divided writing achievement into 5
(five) kinds, they are content, organization, vocabulary, language use, and mechanics.

5. Conclusions

Based on the findings and discussion of the study it can be concluded that the implementation of Padlet is an effective
technique in fostering the students’ English writing achievement of the students’ class XI MIA 1 MAN I Makassar.
The implementation of Padlet on the students’ writing achievement was significantly different from another way
(Conventional way). There was significant difference in all the aspects (content, organization, vocabulary, language
use, and mechanics). It was proved by the score of the experimental group in the pre-test which was not significantly
different with control group (69.16<69.59). While in post-test the score of experimental group was significantly
different than control group (86.90>81.43).
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